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I. Strategies for Symbol/Sound Analysis

A. Processing Linear Combinations, or Blending : :
. 1. Consonants )
. 2. Vovwels
-t *.3. Consonaht Blends‘ .
: B. Processing’ letter Grﬁups as Um.ts " Chunks))
. f ;
¢ 1. vowel Combinat:l.ons . - '
\ 2. . Congonant Digraphs .

| 3. Controlled Vowels . - y
' 4. Lardez;: Spelling Pa;:terns . . ' |
| 5. Sight Words °

C. Scanning for Structure . T

1. Final "e" Signa..lling a "Long"* Vowel Spgund
2. Double Consonant Signalling a "Shewt"* Vowel Soun
3. Open Syllable Signalling & "Long"# Vowel Sound

. -1 Strategies for Reading for Neaning \ .

A. Procéssing Morphemes as Meaning Units ("Chunks")

B. Scanning _.for Si:mcture
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strategies for Sym.bol/Sound Apalys:.s

- . ’ oo 3

The ob:;ective is to teach the child some of the most essential
pieces ojc' the written code, Yelating these to th'e processes of de-
coding. FEach symbol/sound Correspondence will be taught in the

*context of a syllable, word or phrase. . . —y .
‘£ 1 : v i L ) il-
a.' Processing Linear Combinations, or Blending _ ' i

L
¢

. The childq can demonstrate his knowledge of individual
1etter/saund doéresporzdences by blending ‘the sounds in s:».mple
* N
. 11near sequenqé to produce intellig:.bie words. He can do this .
following a smple blend:.ng model (r-a-n) or a word family model
(m-an, x-~an). 24 o _ l' - : -

1, ~ Consonhan¥s J . I
(as in bag) - - . v
{as :.n cat-and as in c:.ty) i

) (aS\ln dog) ) ) o . ]
{as in fig) ' 3 S - . . '
{as in got and as in g:.n} ' -
{as in hot). ’ . ~ ~.
(as in jet) i '
(as in kiss) ~ . )
(as in lot) _ ' . -
(as in map). t, _

. (as in nap} ’ .o o |

. {as in pot) A T : j
Aas in quit) . - ‘ ’ '

"(as.in xot) : .

{as in sit) _

“(as in top) < . '
{as in vat) ’ ) . ' o, . -
(as in von) - : - ’

(as in extra) X )
‘(as in. 200) )

- ) ¢ . f L

*'o.:c 8 5 G

r
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-
-
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.“Slrstg:.ning consonants" (those consonants w‘nose sound can’ be held .
‘consonants, a-;!.so known. as cont:.nuants," aré"hf_, h, _3_, _l, 'm, j:_, Xy St Yy
. consonants, hiay be taught both with word.famllies-an-d simple blending -

.‘proceisls, and should he kep;t to a minimum in bits designed to

_and "g" the vdwal following the consonazﬂ: determxhes {with some except:.ons) ‘ N

. whether the vconsonant is "haxd" o;: "soft". fThe general rule g what' ‘

" by "a%, "o", or "u", the consonant sound ig hard. / _ )

L I i =
Writers' Notecbook *'. . _' : ' '. -4 -, ‘ 1
* Teaching Guidelines -'Using the Blending, Method (r-a-n), the child - _ .,
: 1 .t - . . py

Jearns to associate each speech sound (phonemc) with each letter
{grapheme), and then to combin'e‘those sounds in iinear' combination to ) ]
. * ’ N , - - ‘ *
~ . A
form a word. It is better-to use this simple bl@ﬁding method to teach =

L

T e

indef:.n:.tely w:.thout chang:.ng ror d:.stori:m the sourtd\ 'Ilhe;sUsta:.ning "

»
. o

-4

. v - i _.j P .
W . The remaining consonants b, &, ki 2, gg,- %X/ ¥), known s “stopped

.

) . A f.r
methods. The use of letter names, however, interferes with j blending ;i '
e

ach letter

sounds. . * .

s . T ' ‘r—
' . s Voo, N
The consonants "c" and "g" haye—two soupds (cat, city; get, gin}(J'

P S l‘ N . ..

bSth of which will‘be taught. Both sounds may be ta’u'gﬁtj: in the same S J

shou, or the same bit, but th:r.s 1s not a.lwa.ys requ:.red For both' gt o

.-.{ - .

L]

. N L : M B i .
"c" and "g" followed by the vowéls "e" o¥ "i" ave soft; vhen fdllowed

- L]
El -

Although this princi.ple-‘ is ratheyr reliable for the lstter "c" and .
for the letter "g" when followed by "a", "o, or “u", there are ma.ny

except:.ons to the pri.nciple when the consdnant "g" is followed by "e"
]

or "i" (gift, giirdle, girl, g:.g@le, give. targe’&,» tiger) Consequently,fl, i

N
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is advitslab;l,e' té avoid introducing this aspect of 'the principle. The
* L .
principle for the two sounds of "c" and the hard sound o
T i /
could be’iilusi;ra_tqd__tb;gggh_a simple mnemonic device, such as:
. 1 . : . ..

"g", however,

‘_'- . "My cutie's cool .car." . ~
. . {Hard sound when followed by "a, "e", "u'}
"My gal's got gum."

4

. ‘ "A one cent cigar." (Soft sound when foliowed by "e", "i")
- S -
Certa:.n confusable palrs of consonants present problems to
. .

beginnihg readers. They are confusing because (b) they look al:.ke {p+ é).

/

\

.\’ e
(2) they sound alike (m;” n): or (3) they both look and sound alike M, . a)

These confusable pairs should bcca's:ionally be presented togetﬁer, so that

» - . ) ; * ",{-\’.‘
the confusion is confronted directly. One effiective way to dQ...\;his;ij/

C\ - to have scrneone read a sentence ox phrase incorrectly (dig for big){fand

then to cqsfi'ect it, drawing attention to the differences. /

—— -
A

o Note \ltihnf the consonant "g" should always be presented todether

. ot .
with the vowel "ut, K .

- - - :
¢

TWo additional rules for teaching censonant sounds gre notegd below:
Pirst, ““avoid using consonant sounds that are embedded in a consonant

:

A
Fox instance, ir[ teach,ing “the sound of the letter ¥, don't use the

x. WOrd "brat". The rea‘son for this is that the lefter sound is always

"
1

‘I 1earer when followe;t by a- vowel. . : A

Secoildly, in teééﬁing indivic'Bual letter/sound cg_rrespondences, it ]
i . »

is better to teach thé sound the letter makes in the initial position
' Lo \ _ A T
. " of a simple word first .{e.g., top, toe, tin); later the letter should

C " .be taught in the medial a'hc\l\ finai position of a word. You can't assume

Y 1 b T ) . B
[ L - #

. * Tt
\ .
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. that'the child will know a ticular sound in the’'medial or f£inal M
/ [ 1\

. position just because he has*-learned_the..smmd n{ the initial pos:.t:.on. o

| A piece :.nclud:.ng a set of words like, "top" "toe". Ytin" is likely

to be more gffectlve in teaching the "t" sound than é piece using '

A ugar®, "far", "car which teaches _"j:" sound by deﬁubtion;'however, it

S ) :
would be even better to teach the "t" sound with a set of words like

S “top", "sit{', and "latex™ in which the "t" ’ sound is presented in all

b -
three positions. However,.sinte poor readers tend to look only at the

beginning o#ﬂword’s; sound being taught in medial ox final poéition require

special stress.

\
. - .
-, . -
Lo k
e e L4 Fl
-
v v
- 13
- ¥ R
- * L] -
: L ¢ :
- 1 , - N
» -
L]
L
1 - +,
N ’
o _
/ Y - -
Y. s +
i . " ¥ - .
R 2 .

-

-
- ’
- -
A - . , . - .
- - f .
v .
" .; . [
kY
4 Y * ‘ ? L .
L]
) - . . .
r
e I .
i
- : Ll
. L3
* & ‘
L] - L]
- —_— . / . J
] . * I
LY r o’ {
[ i v
1
* -~ o
! | :
¢
’ — - ‘.
4 H .
- L]
L3 '{ 7
. -]
a“ . . .
sy p
n oLt ) ,




Writers' Notebook

I.

-A.

Strategies for ,Sym.b'ol/Sound Analysis

Processing

ay- Cogbinations,, or Blending "

- .
- L
- [ B 5

ir i B I L
l.f”qonsonants“ - R

Vowels
(as
{as
(as
{as.

. (as
(as

< SO0 Ffmnm

in rat) | o PN
in met) T
in bit)

in hot) T

in cut)

in dry and as in happy)

. 1

'-Teaching Guidelines ~ The sounds‘of short vowels should never be

taught alone, rather they. should always be taught in the éontext of a

a‘

'1

'short word (e.g., "hot", not short sound "o'") op morpheme,

"

»

When teach-

g,

. of

"yt should' not be used as exa.mples because these letters‘changg the

” -

-"""v
AN

{For example, 'notice f:he ﬁffereﬁce between the

“sound of the vowel.

i

1
i
-

va sound in: the word "cat",.and the "a“ ﬁounq in the word “car".)

] -—

_— ' mesmber:, :.t is undegirable to use the name.of ‘the vovel whe.n teaching .
: ! - . L . '
e ‘short vowel soun because the vowel‘s name is the "long" vowel
C e . ¢ [
d. " L I —
' soun . - ,‘ | i
' L . \ L
4 ' - C \ N .
' \ - i] '
' - . ~ :
P \ . ’ 1-
' foe . ' N
\ ‘ -
* ¢ "\‘ ' N -
| § -y
\\‘v " ' v At
! \ T X ¢
~ ) :. T -
( ; . . \ IR i
8 A
N ) ] “ | ; -
' ' : ﬂ e + , 1 . }
~ : . s e ey
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I. Strategies for Symbol/Sound Analysis . » S

s

A Processing Linear ‘Combinations, or Blending

. . . . - “I" 1 .

., 1. Consonants . . %, - Do

. * t. T oo ' r
" L]
2. Vowels /V“< oL . B '

, *3. Consonant Blends (initial and final) oo
bl"" br-'a- 01"'; Cr=, "’Ct; dr"; ""ft; qr-, "'nd; "'nt;j

-

Pl"‘; pr-, Sk"'; "'Sk; SP*=.: St—,_-*Sjt. tr- . .

BN , ..

Teaching Guidelines - Consonant blends are thghselves examples

of the application of this'blending strategy. Since ‘consonant blends
can be Eounﬁbd out letter by 1etter, tﬁ% blendzng prlnoiple will bhe
)

gtresse in teachlng them. Eth entire list w111 not necessarlly be .

o
N N . -+ Ll

-taught Toach the idea that two or more consonants can be combzned i g

-

" to prodpce another intelligible speech sound. .
Blends should be. treated at “the begznnzng bf Words flrst because * ¢

1) they are harder to hear at ends of words, and (2) many speakers

R .

don't’ pronounce final blends (e.g:, tes' for test). Vhen final blends
are presented, they should be stressed both orally and graphically.
Blends.which lend themselves especially well to‘prgsen$ation in final

position are -nt, -nk, -1lt, -lp, -mp, %ecause neither member-of these

blends are dropped by dialect speakerd. ) ‘

-
e
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I. Strategies for.Symbol/Soﬁnd Analysis . @
A. Processing Lihear Combinations, or Blending ' . e

1. Consonants

2. Vowels
g 3.’ Consonant Blends
B. Processing Lettek Groups as Units, or Chunks !
o The chilg can-recoghizé certain gfoups of letters as single
uwnits and grocess them as suth when sqund)ng out words., For cxample: .

‘ 1. vowel Combinations

‘al  *{as in bait) i
 ay - {as in day) .

ea % (as in neat) ) : f/‘“a
ee {as in see)
- ie {as in die and as in thief)

Joa éas in boat) : -

oi {(as in boil)
oo {(as in food and as in goeod) . .
ou - {as in found) .
ow (as in know and as in cow) . Zif
oy {as in toy) . .

P

ggaching_ﬁuideiines ~ The goal of "chunking” is to get child

. 2 ;

to reébgnize certa}n groups of lefters as a single unit whixh has a

; t

particular sound. Thp point is to stress'the correspondenceNjeltwaen

a group of letters and that group's single sound. The group of.}etters
- ]1 . b

.should nebeé Le separated, and the letter n s shpuld not be mentioned, .

L3

L

but should be taught as a unified pattérn, . i Rd

"_Qifferent'spellings‘for the same sound.ie.g.}:the long "e‘\sound

forx th two spelling tterﬂs "ea® and ?ee") can be:faught in the s&me

s H

“oo® and "ow" which have two different(
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. > . 4 - LY -
+  solnds (food/good; know/cow) can also be treated together within the
same piece but may require more repetitions begause this' discrimination
™, v . * .

[}
*

is more diffieult for poor readexrs. * ' - A e

Note that the variation in "po" ,(food'/good) only occuxs in woyds
hich entl with "d™ In woxds with "oo" followed by k", "m",'"n" or .

"t", the sound is consistently one way {foo" as in food) ox the othex

{"o0" as in good), For example, book, look, cook: boom, zoom, moon soon;

root, hoot, shoot, ~ RS , 7
4 . oy

The vowel combination "ow" is the most ervatic of the vowel

o * combinations dn@ will require special treatment since the discrimination
- . . ‘/ - 4 P
. can only ;fma.de through meaning (context) or visualization of the object. .« 7
Fox ‘example, from a list of "ow” words, a word could move into sentences ~
which dotermine one pronunciation ox the othex, add thus into two columns
‘at the ehd of the bit, e.g. L.
N ' ) cow . LR
. low )
" Wow ,
how . . . :
R blow ' - .
A . A
The vowel combination "ie" generally has the long "i" sound only y
e .
. in an open syllable woxrd (pie, die, lie):; otherwise it sounds like “ee"
- L . r =
(field; yield), - - .o A
] - . L . * o
\ ‘ . ‘ -
\ - ' 1 -
: Koo - -
- - ' "
¥ . . L - L r
i L] ' . ! * L] a 1‘
, - \ ' ’
\ N ' : BN




r L] ?
o hg
[] » - [ ] s
. L4
‘ - . h L . . . -
. . . -t . ' . . 1 — e
O Writers' Notebook . VoL - 11 =~
I. strategies for Symbol/Sound Analysis  _ .
. - . * ,'" a R . A o !
A. Processing Linear Combinations, or Blending
o . * 1 c . Cor . ' ' ’ '-
- _ _ 1. onsonants RS . T, o
) Yo - )
Te s 2, Vowels ,
- 3. Consonant Blends. . . e ‘
‘?" ' " W - - ’ ' -
o B. _Processing Letter Groups as Units, ok Chunks R - ..,
v . , ’ .. » L ) ' - . . .' .
R 1. Vwél Comﬁmtiop.'s .‘_& . - e X % . .
. " ®~32, Consonant Digraphsl: - - . C -f' . ) T
o ch (as in chop) : : -
. . ph  {(es in phone) ) ’ L .
T sh (as in sh:!.p} LA - - . ' ' .
. -th (as in thin and as in this) 3 '
- . . ) * 5 - .
Tdaching. Suidelines - Consonant .Digraphs should be faught in ' .
) ) : ) §F b
e, - . -~ - . R
C, " the say context as.reguﬁu: congonants: i.e., they should be taught as ,
4 - . " e . . . \ .
' . & single sound (phoneme).oxr spaech unit. The two consonants in sthe o
" R \“ ’ . \ 4 - “‘ " ¥ L4 ,i
- . - [ rabaly,
digraph should never be separated, and it should not be stat¥d that ' ‘%Q
.n . ! . ot ' ) Al . ¢ N
"t" and "h" make the "th" ‘sound. The function of a digraph-as a _ L
- ) single "sound unfg should be.stressed. o .
Y - - ' ,
. &‘;:"/ " i - Fad .
‘.n ' i: K . -
. \ .
» . : ' -’ N
v \ ‘ - t y o
L * ! .
* 1 \ - /’ [ *
’ T ‘ ' / s ] .
5@ T " B ) ) - . - b 3 . ' ' “ -
H i ] 3 L] {
N & ’ e
%y . 2 . ‘ e
~ ) ! ‘ jif;s%',
&\ ’ l " av - : -ﬂ-—nd—-c*-hﬂ""':‘-*s::'g-?
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I. Strategies for.'éymbo;!.’/Sound Analysis ¥ Yot > ,.
A. Procqssi:ig Liz_;zea.x; Combinations, or Blepding' n" ’_—. .
~ L1 Consonants ‘ . ) ;
’ UL ’ , ) oy
- 2. Vowels . e x - N )
] * 3. Consonant Blends ( ’
. . L i ' o ‘ '
B. Processing Letter Groups as Units, ox Chunks ' / - -
. * 1. Vowel Combinations , L
' > N » N 4
. » 2. Consonant.Digraphs ° )
. ) ;
* 3. Contro].’lea Vowelé , : » 'y .
. -
. ar -as in cax) . ) ) ‘
e er {as in fern) ‘ *
r T ir (as.in bixd) ) i
+ * g¥ {as in burnm), ' -

'I'eaching- Guidelines - The:sohnd of a vowel is altered when followe Ce R
by "x". \That sound is neithet a long nox a*short sound, rathexr a’ ‘
third sound which is different and separate. Consequently, a vowél- o

L /p.lus "t" should be trefted as a special sound It is important not to - *
* Beparate the vowel from the Yxr* yu't to treat’them as A unit, (Normang,- ;
. . ’ i " . M -
. ‘ - " t.
"ix®, - "ae", and "ex™ all sound alike.) . .
Remember that "x% is;po't‘ f:ronounced in?;nany dlalgets around the
: : . « " N ;. .z ! . - . Kl ,u .
country.  Therefore some children may not hear ft when pronounded on ‘
the show. Segmefts on "r-controlled" vowels may be used as a good *
0 - - "
" . L. Gt e
vehicle‘for pointihg out dialect diffexences.’ { s f 4+
’ - Lo !
. ' L '
: Ce B [« ‘
. (»q / . !

ki
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I. Strategi.es fox, Syniaol/sﬁund Analysis
* Al Processing I.:.n axr Comb:.nations, or Blend:.ng ' ' .
T 1. Consonants |
o + " ‘ M * . -‘.-:'
. 2. Vowels ) . o - . p X
3. Consonant Blends ?
5 ' e T
B. Processing Letteér Groups as Units, or Chunks *
. . [ .
I ' 1. Vovwel Combinations '
! . N T N 4 N . . L
- 'I s ' ) ’ - * ! .
‘ = . 2. “onsonant Digraphs \ ’ . K
g . 3. Controlled Vowels
: " ) : ' - ~ -
| - 4. Iarger, Svelling Pattexrns ¢ . ' sy
/ S . v ) . 7
, ' =all {as in tall) ' O )
\‘\.: t- . +=alk * (as in talk) : N Ry
O ' ' ] ~igh(t) (as in high and as in ni’ght) VAN
* ; 1 . _=ing (as ipn sing) ) ‘ o N '
BT A » =tion '(as in action) . oL e i °
. . ‘ N Teaching Guidelines - The two Epel}:ing patterns' ~#11, and -alk are
. 1y . / L Y i . . [} - . ..
...+ * .. special 1ﬁ.tha‘t the "3.',' affects the preceaing vowel, preducing neither .
. }" 2 long rior 4 s}’wrt so’und but a thind and separate sound. Consequently, |
. / . the vowel ran should never be sena:catea from "“-1i1" or "-lk" when ' e
*
R ' ) . rd
) those. pat’terns are be:.ng ta.ught _ ‘ o i -
* }" t .
e . . The two sPelhng patterns "-1gh" and “ight" . should be taught as g
4 - - + . . .
. single units with a long "i" sound. . ' ’
The sPen!mg pattern "otion" usually has the sound of "shun" as in - .
A actioh,_-invitatidn; vacatisan. i - o S . ('_:1 .
* ' ¥ ‘ ’ * L] ¥
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I. Strategies for.Symbol/Sound Analysis’

A. Protessing Linear Combinations, or Blending?’ ’ e~ ‘
l; Copsaﬁénts ' ] : / '
. P
f 2. Vowéi; . Lo ’
. ) . t//
'“““-3. Consdnant Blends v

B. Processing Letter Groups as Umits, or Chlnks

1., Vowel Combihations,
- ., .

* 2. ‘“onsonant Digraphs
Wi} 3. Controlled Vowels ' _ o
' 4 \
4, - larger Spelling Pattexns ) . i -

- Y

5. Sight Words’ R .

. Usually words,deszgnated as “Sight Words" are treated as
f v

..‘ L
vhole wbrd_configuratiqps*bepause they cannot be sounded out easily.
£y T : . - N
; .
It is not necessary, howsver, ‘to limit the presentation of sight words .
’ ] - .l'\ . N

to words which are phénically irregulaé«: Wbrds taught as szght words

should not be sounded out but rather should be pfonounced segjial txmes.

[

hlso spell:ﬂg cut words as in “e-dug—e - edge" has been found to be

) confusing and-should be avozdtd. itjzs better to p;esent tﬁéhword as -

-
-

L] - [
a whole. L . R

B} ' Y

Again, the criteria for sight words are threefold: (alhigh frequency
- —
-»‘ . { 4 .
in reading {the, of); (b) high freqhgﬁcy,ip the environment (stop, walK{
’ fa
‘school); (¢) high interest words (scram). Included below is an expanded .

' sigﬁt word‘li t based on the above categories. Thosa words markea with
an asterlck will be specifically assigned; the otheyx words mexely sedrve

' L
-

- ag an indlcation of the tyh}s of words “that can be: u;gg as sight WOEﬁsr
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»

High Frequency in Reading

as frequently as possib17(

-
R

!‘ -

=]

. L]

/ . © -
At the same time, however,’thg wrilers are encouraged to use those words

- 15 -

High Interest Woxds -

*to (in context)
*the

L3 >
*of - 3 ’
*if (in contpxt)
*for .
*was’ .

- o*yow R
.\ ?n " . 4

: children

High Frequency in Environment

walk (don't walk)
stop, - "
up .
down
girls
. boys o
entexr ’
exit L Iy
gm. r . .' . . -
". phone (telephone)
/ 'days ‘of the week .
months o0f the year
month - <
swimming pool
play ground
“trash
garbage
stoxe
slow
avenue
strect ¢

b

litter-
*cuxb +
‘mail
: police . ot
Way '

* (stick) "

E \
T
-

-

aStronaut .
space
rocket
(basg) ball
{foot) - ®

monstex/creature
rock {(as in music)
picnic .
. peanut -buttex
- pizza ' :
guitar S
bubble gum
bike, bicycle
motorcycle
television
supexrman
. 'zap . -
ice cream
,creepy |
Jusy

T

free . S

popsigle:

*
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I. Strategies for Symbol/Sound Analysis . : ..
A. Processing Li.nec'?.{ Combinations, ox Blending t" ! . ’ s
. ] ] - :- ":4} ) \ p .
. 1.¢ Consonants : ' ,?'j3 .gﬁﬁk co,
. ‘ . * ’ EL - + . ;: ‘
‘c * . : 2._ deeis ’ - .- - . * Jﬁ;{“aﬁ ‘." "o ./// '
. 3. Consonant, Blerds | " R . ’ / '
- . . . N " ¢ 3 - . .,
;. ' B. Processing Lettexr Group¥-es Units, or Chunks .
; v .. ! / ) . F 2 ' X\ . . ' ) °t
. 1. 'Vowel Combinations o e -
) . . - " i . ok 4 \lI ) .
' 2. “onsonant Digraphs ’
toe LAY . . V! ' * e 3 4 .t / ',;
X -+ .- 3. Controlled Vowels °. e DY T . T
» L] 3 . . i H .
e " ¥} darger Spelling Patterms ' - ° . )
g . Yt . oo )
5. Sight Woxds SN . : ' .
. o T - 3 - z " %
' (;; A . C. Scanning for S$fructure . :-° . ‘
- N ) - ' ': , v . .‘_f s - .
o ' ‘ The child can recognize the following structuial spelling "
L] ! ] . - ! . - .' ._. T i v N N ’
. - patterns and can'succesafully vead'woxds containing them:
A Rl ¥ .?ina} e‘gignalligg a dLOngn* Vowel Sound . . .
- R “- v, “ - . D Kl B - - o
\ . L. . . . i : . K .
T - maté {(vs. mat) * . P .
’ Pete (vg."pet) g
bite . (vs. 'bit) . . e
pote {vs. not) ‘ .
cute  {vs. cut) _ ) _ o *
, Teaching Guldelines - It 1s not, necessary to teach silent "e" woxds

alwqys An contraat w:.th anogber word (mat/mate). 1In expla:.ning the effect
RN ot
of silent e, it is permxss;ble to say that Ehe final “e“ makes the pre-

. " geding vowel “say ;ts,name ., . o . N
L o . ) ‘

R ' . - ) " .

To the chzldren in our target populatzon add;hg an "e" to change

the preceﬁlng -vowel to a lcng sound is quite a dlffeqent process from

“y + -
LY . . K ( .
. P ' .
L) - . ¥
- . -
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- taking away the "e“/a%d changing the vowel from long to shoxrt. The -~ )
. - . . " . ‘. . J
. - - -
former is probably much easier than the latter. We can't assume that
having taught the p}'ocess in one direction (mat/mateg), the chilq can |
. - N - M .' B ¥
‘. - do the same thing ig/ e other direction (mate/mat). Both processes
. - N - ’(, ' b " . T ’ '
should be taught, thdugh not necessarily in the same piece.
N . . A - - N t
/lf ) ¢ .
] * . * * P h . A . £
’ e . :‘ * -
: ,‘.”.‘ . - e 4 L] " t} L]
- v “y ‘
I~ , L‘
- = ’ . ’ . ' Yo a f 4 p
4 bl - . ] ‘ . '7‘-‘
IR ~
E’ = . - * ! A )
- by ‘:“ - : * R v '
4 < b 4
"‘ wr * \ L3 - 1 - f 3
. - . ' , ,
. E N * 4 . - .
‘ Loy s L "' [}
I. ‘ * - Ll
- ' ' . ‘r"‘ 4.#'. ]
< . ¥ . . " - '
| . s . s L] - i
L o LY - - '
. ) . * . LAY -
3 & . 4 - . ]
L] ) ! i ]
L) * * ' |i L) ' § N ~
. ' ] ' o
s + R M - *‘ ‘ : * “ 4 -
. . ‘: . W, L
- b 4 3 - . '»
L] ] N
* L3 LY *.. * ¥
. ¥ ’ \ ) I
™, ’ L & . ! ' - ' 4
Ci \ L , JEEIPS a:t\\ . ' L] . . L}
. 1 L4 § - R \ N - P ,
. ' -‘ ‘ * L *
%" X! i ! H L . .
' ‘- .c .o ) N
) Q C I.(.; ;:' s ! ' kf; 1 8 . -
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I. Strategies for Symbol/Sound ARalysis o ' L
A. Processing Linear Combinati:ono‘, or Blending |
. 1. Consonants ”» ‘
2, - Vowels ‘e '
N . - T . a
e 3. Consondnt. Blends . ) '
) B. ‘Processidng ‘I:etter Groups, as Units, or Chunks ‘}‘
. 1.‘ Vowel Combinations ’“ ’-I\n \ ) I ‘
. ) '2. ‘ ‘ConiSonant Diglraphs' - "
T3, Co;ntrolled Vowels * ) ' Coe 3
- . 4. I'arger Spelling Patterns 1 . L . Lo
. . 5. ;sji)ght Words ¥ - .
'6_ . _ c. Séaréxing ;‘for Structu;:e ] ' : . g .
, L :  Final e s:.gnalln.ng a "Long''* Vowel Sound ) ) . )
. 2.; Double Consonant Signall:.ng a "Short"* Yowel Sound
: . latter — {vs. late;:) ‘ . . ) | ‘a
. ) . ~ petter. (vs. Peter) : . R -
o A S bitter (vs. biter) e .
c-T _ ;  totter (vs. toter) I oLt
S ; cutt@,}: . tvs. cuter) : y ,
. :-'E:I'éachiﬁg &%‘uidolines: - To the sghildren in our target' population,. : ,\ -é
‘ 5 adding: a’.-‘:i;ub.le consonant to change\tho preceding vowe:l to a short sound -
-t is quite a different process frorn taking avay the double consonant and "’ -
changing the vowe’l sound from short to lon‘g. We can't asgume that e ' Lo :
#::;‘ having taught the process in one d:.rect:.on (later/latteru};, the child -y
5 ) . f C:':ln do the same thing in the other direction (laf.ter/lator‘} ¢ Both o ,—;
%}l processes should be taught . though not necessar:in in the same p:.ece‘ .
C.-hl He:re:, again, use of the explanat:.on "the ‘vowel sa;{s its name", is w
"" ! pe.rm-is'sible. : _‘ ) T e R )
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i . 1 . . .
N I.” Strategids for Symbél/Sound Analysis .
\ " l'
A i Combinations, or Blepding

-

)\ B. ﬁow sing.l.etter Groups as Units, ‘or'.c.'hunks
/L ' l.l. \;'ot-;él Combinations .
.’; Consonant Digraphs . - oot -
Controlled YOwels ' /
N _ larger Spelling Patterms .
' /7 5. Sight Words a ‘ i N . - \ :
C. Scanning for Struc,ture; v : . - \; '
E O p 1 Fihéxl':l. e ‘Sighalling a— "Iong"*‘Vowel: Sound ‘ . ' . ”‘
' 2. Doul;le Cons..anan.t éig:{alling a "Shbrti .,Vowel .Soun'd ' \
‘ 3. Opan Syllable Signalling a “"Long"* Vowel Sotind . - \"‘
: _ . he (s, hemy ' o L
o hi - (vs. hit) . LA . :
. ©  no (vs. not) L : . R e
Teaching Gt;idelines ~"A viord or syllal:;lé is considered "Spen" when s

it ends vwith a vowel; Open Syllables signal 8, "long" vowel sound, or a
vowel which "says its .name.! Examples of ope;'and closed syllables in

- - "

words®are; - . - ' . -

.8 ' Open Syllahle Closed Syllable’ 2 '

) ) o/pen . fox *
pa/per . hap/pen - ; .
be/fore - shed . . 1

- pi/per - © fid/dle, ' :
- mu/sic ' sur/prise ' - - i
¥ ‘ . )
— 3 .

s
s’
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Ideally whetk we're t.each:.ng J.S _the ,pr:.nc:.ple of “open syllable" ‘

rather tha.n the sound of e&ch vowcl in this pos:.tionl\ This c&n be

.

RN A
/ . ,.tau.qht in~c0ntrast +to the consona,nt—vwel—consonant-struc‘:ture wh:i.ch

- v \
o ‘»
’
- L3
- - 1 .
-
- .
+ -
- L3
~ -
- , ,
.t
.
" L3
. \.
h S
S +
% . -
. . .
r N -
. -
B N . 5 B
v
v -
b . - * - -
' — S . .
- - ’ il ' .l
— . . A .
-
o ! v L N
- L}
L]
o B .
-
.
2 .
¥
. iy
f
L —
. —t ; ’ ’
P -
.- -
# . v N
» . i - ] "
- L3
- v L
- * -
)
K
o —— =
. —— 1 .
.l
{- L3
. .
kS
- - -
N - .
f
21 r -
‘ ( L3 * . L]
T i) . ] . /
» M L] 1Y

*,

/
signals a. short vowel, and is a highly frequent basic unit in Engl.:.sh.
The consox&nt-voﬁel-consonant £an be ‘used as a basis for presénta.ng T
, all th@h‘ s_truct;n:'al ;rariations diseusse& above, &,9., bis ba:t _b:.te

N |

“bitter,
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", 1%, Strategies for Reading for Meaning )
' ¢.f ' /
The general objectiveshere is to gdnvey to the child that .
! * ' ’ -
tHe ultimate goal of decodingais to reconstruct the intended -7
meaning; his job is not cozn};leteﬁ with phonic analysi:s alone, ’

‘ Reading will be presented as a problem-solving endeavor, in

4 A J

! / © -, which.the purpose is to extract Hmeaning.

This attitude will be fostered in the child in two ways: L

first; by supporting decoding efforxts with méaningful context;
3; ) second, by teaching the child some reliable.meaning signals,

and some stratégies for u’tializ’ing them in interpreting phrases

o '_ a.nd, ser;tﬁnces. A ‘ ., - . s _ - >
(:j- Since ﬁany of the critical mo;pheﬁic and syntactic Eeatprés- E— 1
of written.srtanda'qi Eng‘lisﬁa‘are gbsent,ﬁ oxr xealized in a diffevent ‘ f .

N b

C T forp in non~standard speech, testing procedures will n'ot require

' -

\ . B . } .\
the production of .these features in speegch as a criterion Rgr

"mastery. For example, a test of.morp]?eme"'méstery might be con--

v

LY

_s‘tmcted as follows: | , , ’ AR

-

. PR N
AN . -played |
’ _ Yesterday John- football.
: ' ) PlaYS’ e
.. : ; ‘ . ! !

The order in which. the skills below aré presented does nof
- imply a hierarcﬁ,y; of complexity ox a behaviox seqdenée. These - T
skills are necegsan‘:ily used in combination"'i;p the process of __— .

FIe

" ' reading f£or meaning, . - . 4 l

L&
& - L)
- " +
oo P .
3
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I‘ '
bt * A Processiﬁglﬁorphemes as Meaning Units_ (“Chunks®) R

2y . 3

The cpild can interpret some high-frequency Stﬁdaf&
' ' " English m:;:phemes. /when pi:eséntc;d in an appropriate context. ’

* é . For exampla: , , * _

\\ | P o -

-gr, -est /(comparat:.ve and superlatq.ve, adjectives)

] ng /
» = / {(adverbial)

Ll g ,-n't / {negative contraction) ‘
N g ; (plural)
« . _ ~-s (3rd person singular} - ¢
-V . ~lg (contraction)}
al - . ]
o <. =*s . (possessive}
i Y, -+ un- ’ v |
. . l‘,ﬁ‘} v ~ ' b \
. +  Teaching Guidel 1nes “u Morphemes\have baen :.ncluded here bg_-cause
' ) \

{:ﬁey often affect the meaning of the whole sentence in add:.tion to the

word they are d:.rec Ely a tached to. Most of the morphemes included
!

are the onqs that p¥esent problcms to didlect speakers. Those which

J

occur at the end "Of k word are often dropped in black dialect . and

L

”
. L]

ohérefore should be hoth orally and visually stressed.

The verb ending morphemes. {-ed, -ing, -5} have high frequenty

and are most often useful in providing clues to the meaning of the whole
L ) e . L N
sentence. Adverbs are rarely used by children. so we should stick to‘

li v a few s:unple ones :.xeaching th:.s concept. e}.. slowly, 4qu:|.ckly, sadly.

Some comparat{ve forms %—equire the doubl:.ng of a consonant, e.g., big,

iy -

|
. b'i'gger. The‘&e should not be tauat in the same. ,b:n.t with- Worqs wh:.ch do

jqot'requa.re doubl:.ng of the consonant., The latter should ba :.ntroducpd-

first. e.9., loh’longer, longest. ~The*—ing:'verb ending should not be

oonfused vith ing as in th:.ng. If }Ehe puz.‘pose is to teach the morphem

P

| T a . L . . . l-,'.

.
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and its meaning, verbs witq ing ddded must bé used, e.g., sitLing, sing- .

‘ - M £ ‘P

ing, and these should be presented in & context which makes the meaning
.
of -ing clear, as in "The boy is sitting on the chair.," One way to do -

,this is to coﬂf%ast ~ing with other’ verb tenses played,,playing.

'S possessive is an easier concept for our audience than 's contéactlon

’ bacause ownerghip is an easily understood concep?; the idea of combining'
two words into one is difficult for young children and 's contra&tion
doesn't add any clues to %he megning of the séntence. 's contrgct%on
. '. will be easier to understand if tﬁhéﬁt dlong with the other contractions,
- .rathef than with the possessive té which® it h;s no functional relation.
‘ Note: in teaéhing final morphemes, L?tinrtypa mnéic is a gooé vehicle r\
(:: beéause'it has final stress. ¢ ) .
A | : .
- % ‘
. ., - . \ \: )

-!.*.‘.1' ] N -
3 f”" . P ‘_r
' ¢
H ,i . . ot Y
. Hggn’ ‘ L . 5
C ' '
. * ‘. * b ; -
r - a R -
) -
~— .

==~
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II. Strategies for Reading for Meaning
. A. Processing Morphefres as Mganing 10131:5 (l. .
B. Scanning for’ Strutw;'—: ) ’ Ay . .
. 1. The child can read the words in a phrase or'se.ntence in
L4 . v,
. ) . linear order, |and rehearse them, if necessary, un‘t:.l they .
N M an F;p?r'oximation of spojen language- w‘l'x:j.'ch‘
allows. him to Herive megmzrrg of Jc"he phrase or sentent:e. . ._; !
I “I‘_’_/"——.__ ]I J. - . ‘ . o
. ! Teaching Guidelines ~-¥hen creat mg a sentence/ for th:.s purpose '
. . the sentence sho\:ld be built fxom fhose simpler elements that have ‘o p
bee presented dur:.ng the sanme l:-hour show, igsofar as possible; , o‘
’ )
:.nclu?z.ng sight werds, lnta@q@gjs decod.l g strategies, etc. This T
d ' is to give the child as much opportunity for success in reading the - C '
. . . > . ®
- - - . - - - A
., * - sentbngde as possible. o - . .
] t B ) . s |
’ e 1 d- I‘N ]
'-‘ 3 ' MR
) X . , . . -
- oy \ YA ]
bl ' -
\ ’ \
- ‘ ) : h
> : ‘ ' . .

// )
i ‘,i::i‘:&“ »

] - .
( /s
L}
!
b
-
.
»
-~ *
»
‘,"'
e

P v
L}
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. II. Strategies far_Rea.ding‘ for Meaning . |.’ * ¥ N ’n A
’ -.,- A. »Processing Morphemes as Meam.ng lUnits ("Chunks") o l \ — Vg
. B’. Scanning for Str;.lcture . ; ) ‘ . . < \
: a N Ré
i 2. 'I’he child can use his knoWledge of certain éyntq.ct.ici - T, :
s .
' 7 ‘ structures of spoken English to derive the meanifig of ° .
| T-{ a ph:.?ase or‘ ser_lte\nc.:e.. For examp."e 'as ; | ":- | *i 1
! ‘ N . B \ ';1: civer the context "'I’he . is pretty," the v :l ot
. b child‘lcan. .supply a: noun*’ or noun phrase.* . - . . .
' . b. .-Gii.rer;-the coa'ttext "Tﬁe boy the ball," the . I
) child can provide a ver'b_‘c;l\:' verb ph::'a_isl;e.‘k .
) { .q. Given the contf_:gct""lhe-man walks .'; th; i '
) ) child can provide a prer.osi‘t:.'ional* of adve:rbia.l phtase.*
~ ] . , .
O K ) ﬁf Given the coqtéxt "The B flower 15 pretty," the .
. child can provide an adj.ect:.ve*'or advewbial phrase. \ -';
T~ - . - .
", e.  Given-a scf&mbl}ad senterice, thé child €an arrange it
‘ . 5 . ~ . - o oo
:in_a %%&ﬁtlngful ar 3:" . N | i 1
Teaching Guidelines - Other way of. acquainting ‘the child with ]
' s?mtact:_i.c st.:rgcture are as, follows: ) _ ’ ' ‘»d . S
’ ‘ 2. Each time a sentence is presez;ted on the screen, the | " < J
- - " : . - a . .
éyntacf:ic units can separateqd s°1_ight135,'e.§., 'i‘he: man walked to AL
tﬁe store. . ) ’j | ] 1 - |
\ .
~'~\' ; ‘2. Scrambled- s.:aI ences’ can be preseni:ed with the syntact;.c uni.ts | -
i,nté.ct, euley h:.s supper . M dog wants; -QOr synt ctic um.ts ma.y / ' #‘ L-
. be assemblc:d firsp,; tue}p thcs‘e', re.‘ a.SSQ..I/,nbled,‘ mto aTs_entence, e.é. . ) ‘*’
: . Ty T

[3
[

‘. -,: vy ‘. L

|

,.

I-.‘ .
| .r\ - ‘fzevu-

1

! 1.
i L

.
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-
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{a) sitting - he 'on £loor- the is '
(b) on the floor is sitting he ) »
. - I'4 + L ‘ .
. -{c) He , is sitting  on the floor., . "4
: ‘ _
3. Assemble g basic sentence, theh add modifiers, {(visuwalizing each )
‘stage) e.qg., bﬁy :*he Jhas a ball Sig great, : ) .
The boy has a ball (visualize) o : .

-

The great big boy has a ball. (wisnal bf hugé boy with swall ball) .
~ L L] " .

*

H N 1

4. Use sent{ence structure to determine meaning if a word is other-

. wise Ab‘iguous. \(i:'he. lLow/b Pit in the test shows is
this. The correct promunciation cou%d not be détermine§l without using | /

) e i . .
C the rest of the sentep’hc to tell whether bow" was a no§n or a verb.) — ( g

v y b Y .

i 3 ’ : \ oo

v - . ‘ ! .\ ’ .

‘. % ! ‘
7 . ) .

o ) ;! ] .
. ) « / i A *
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1%, Strategies for Readlng for Meaning 'ﬁ, . . . ] .
. A * A. Processing Mofphemes as Meanzng Unnts (;Chunks“} T \l
:, 1\\ B.  Scanning for Strugture ' ; * o, «
' ) o 3. The child can utilize the folloying funcregxéet\cuee in |
. .o interpretieg sentences: . . .
- k e. ﬁ sentence begite witL a capital letter.-\ ) , .
' - b, A sentence ends with a ., a 7, or. an !, prov161ng . .
_‘ . informatlon about i#s meanlng.E "
. \ [ ' ©.  Quotation marksrlndicate direot spedch.’ g . ]
: ,\ éeachlng Gu;gellnes - Tgétidea here’is to help the child utiliz | // i

o

pungtug tlon tues in 1nterpret1ng sentencest

" -
size ofwords cou

"Because of the fimzted value of quotation-marks to our readers, vexy

sim@le.

. \ . ) «
Cur goal is,to show the
K .
at each "magk" affects- the meaning of the sentence ‘in eomeﬁ'
étuation changée heaﬁinq_and inflecfion,”such as in" the
' 3

RJmember that uslng the same sentence with dl/ferent lnflection,
however, in oxder to teach the effect of ch%?ged gunctuation, seems't

be too subtle.a tactic for ou;'target;eudiepce.

4

Indfcating ;ise’and fall of the voice by physical poeitioniﬁg oxr

.

lettoys can be tau It as’a pair. That is, the

/

’

help the chiid place punctl.)atien. Period and capital

: stitement "you came back.", and the xhetor;cal questzon, "You came back?"

/

that hen ‘he sees & peraod ; capltal letter (a new sentence) will follow.

'S
~

‘ |
llttle time should bé spent on thls and examples:should be kept very

Note that it may be confusing to children to say that the

ﬁuotations cofitain "what is said," when in fact in reading aloud_ihe

- . -
.

entixe sentence 'is saids '

2

i

-

-

‘ .

dhild could come to eﬁﬁegt

F

x
/
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II.
A. Processing Morphemes as Meaning -‘nits {*Chunks")
. h .
\ . B Scanning fc:r ’Strueture r . k .’
't,‘ T “c. Using Coriztext Clues
‘ 1‘\ ‘ The chﬁd can use cp'nltext clups to guess at an ¥
. '("' & . /Lnfa.mi'.liarh'\word in order.;o complete his understanding of .
‘\‘H | the phrase or sentence in which it ocours. i

N

1. G:.ve‘n a phrase or sentence conta;.n:.ng a worgd wh:.ch

. - he camnot soune; out, but wha.ch is 1n his spoken

. - . +

. vocabula,ry, th,e ¢hild can use contextual clues “to
guess at the identity of thg word. and check his .-

. guess for a plausf:ble relation tq the ?spelling of
\ ' . *

the word in-question. . ..

¥
\ 2. Given a phrase or. sentence “conta:.ning a word wh}:ch

"he cajp sound out, h;t‘whim is not in his spoken

wobabu}a&:y{ the child can use contextual cJ;nes “to
determ:.ne a probable meam.ng for the word, \
_§ 3. Give‘nﬁa phra.ee or sentence eontaining a 'wm:d vhich )
' he’ cannot sound out, a.nd which is not in his s;ieken .
\ - t, : .
. vocabulary, the child cap use conbextual clues to
v . LN . ) . - .
r. 'detexrmine the'probable fieaning for the: word, even

. - though *he cannot’ pronounce it. -

2

L] ’ rﬂ ‘\ - J‘ -

* Peaching Gdideii'n_es - Examples of "the above might be the following: e

. L}
* o, L3

| 1.

. o - g
- The boy is, busy working on h:i.s bike. (A wold wh:i.ch he
‘ ] } ca.npot sound out but thCh is .in his vocabulax;y..}
“. '.. o.-. “:_‘-, Ay :._ ‘--’:-..”. s 2 e ". ST T Y - ::A 00:5 w , : "-‘ .‘:.. N
bl "' oo ‘e ‘ -
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. El

, é._ 1 planted spapdragons in my garden. (A woxd which he can sound

\ Ed
' _ out but whichk-is not in his spoken vocabulary.)

’ . 3., My sister plays the drums in an oxrchestra. (A word which he -
. ! ¥ ¥ - .
’ - - .
cannot sound out,{and which is not in gis spoken vocabulary.) N
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1 »

- the written-to-spoken correspondences which hold for those \\\\.
I L . -

ﬁéc1
W

;of standard English.. It is not one of our express goals to alter . .

" ‘children*s speech. t, ’ ¢

be based on a. dibision of show materials

. . . ", . "_""""-":——)
(a) situations 1n‘wh1 h spoken language ig ‘encoddd in print, oo
" via speech balloons d¢r some similar devide; and (b) situations .

’ v *
. JdI.  Dialect Characteristics
Ll - \

.
Co. . .o, /
6 " - *
r
. 1
'

TREATMERT OF NON-STANDARD DIALECT R

' N @ W
IN THE -CTW READING SHOW )

T
- -
*

Manywrof the children in the o Reading Show target audience

'

are speakers of dialects of English which are'suféiciently

different from standard English to cause,them some difficulty in

,
. . . . § . . \

~
decoding print into speech. Since the syntax and;phcpclcgg sf

* ™
these didlects diverge significantly from standard English, ™

I , : !
whose spebch is cloge to the written stand rd cften break down, -
making the decoding task a puzzling and i lcglcal one for

¥ - * : |

these chlldren, . h : \f

'

- Our goal is to alleviate this confusipn by acknowlgdging . /

dialect differences and presenting dialect speech in appro-

' . + A

priate circumstances. At the same time‘we will try\ ° help

chila dren vho are speakers of ncnhstandard dialects to ga

'

]

'

ty in interpreting fundtionally significant features

‘On. ¥
L . . *

, The general approach to dialect in Fhe Reading Shcw will o 3

1

—f

>, f
b twc categories:

"

4

in which print is decoded into speech and the emphasis is plaéed ' .
' ' . I-




1 some vay in their sPeecEf

' exampled, it Yéuld be confu

.
o

Writer's Notebookr- Nen Standard Dialcct

1Y '

on the decodihg. process.

-

+ In the first case, printed representation of dialect speech,

* including non-standard syntactical patterns and special vocabulary,
will be'limited to dramatic situations and to speakers for whom a
particular dia%ect or dialects are app}bpriate. while the syntac-
tical patterns of non-standard dialects will be obeyed, wordé?
howeverh\wiil not be misspelled in an attempt to represent dialect

pronunciation. For example, "Her going" for "she is going" is accep-

table,rbuf- "1 bé goin" for 1 be going® is not, '

N <‘ -

Secondly. accents characteristic of speakers of various dialects
IJ
/

will be used*freqaently in structlonal sequences. In these instances,

meanifgful context will‘be’ prowided, so tha%xthe identification.of

. J A

phrase intg| thé coptext o

. . I ’
In general, instructional

e signif&c For

featuxe being/t ught.
-

:

ing to 3&3 a speaker who doe§ not acknow< /
i
;

j

éOme children because of dialect 5

ledge the fina! s in his speech in a piece teaching pluralization?
\ ﬁ6rds whi&h ate. confusing ﬁz
1nterferen0ﬁf(pin/pen for Black hlldren.\rat/hot for Sp nish ch Bren).

shoulq_be ayoided in situatxoqs where context ara*ska:chy such as -

in wuré an 'ysis, raﬁ&%ﬁ#gption games and rhyming games. Furthermore,

-

becauSe of the poor qu;?§g§90f home TV, a prxnted word, accompanlgd
i~ F
by ‘audio clues, wlll not be sufficient to £each’ to dlscrlminatlon problems
:/a -
direcﬁiy."ﬂather, mcaning qihes are absolutely essenﬁlal*

“n
ey .
v

o S 3y

e

-4, !




_elements are to be avoided.

i : g L
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: {

. & .
! The -following section contaias §or’ne specific $datures to be
- . ' Lo

aware of in teaching dialect sPeakers--particuiarly Black and
T -
Hispanic speakerS. The first part of each section is a general
\ " i

sunmary of the most significant aspects of the dialect, The second ..

L] +
- Al

part contains a detailed outline of the significant phonological and
syntactical characteristics of Black English andfgbanish'intérfergnce‘?

This does not mean the materials involving these -

L]

in standard Epglish.

In fact, in-many cases it will be ge- .

‘sirable to confront the problem directly.

]

\

_—

*—-75_:_
-,

L. T)




. a.glottal stop.) f . .o
\ .

_ . ) - ™
., Cohsonants: Oanission of .final consonants often occurs im non-

standaxd speech, However, final consonants are more'ofgen produced

when the next word begins with a vowel,
>
Black dialect speakers have difficulty hearing the dlfference

between a voiceless consonant, and its voiced counterpart, (e.g., o

p,b, +,4d, f,v, 5,2) at the end of a word. However, the 1eng£h‘of

_the preceding vowel (not as in "long vowel" vs, "short vowel,”

but the real duration of the sound) is a reliable clue to the-black

child: - The vowel sounds.much longer when the final consonant is

* \\ i
voiced,; than when-it is voiceless, For example, the difference
< , ' 4 .

between pad ahd pat, is really the difference betWeen: p-a-ad and

pta, (the o stands for a ‘catch of the breath in the throat, called

. 1

Tﬁus, in testlng Black dlalect §peakers, the xamlner;ihould s {

hear a cg plete

i

at the dﬁ of the .

3

ing, going, ¥

listen for a vowel length rather than expecting

; f S

consonantisound.
. i |

»

' like: sing, swing,

§§ feature, however

1] 4 .'/ -
-y [N vy
ﬁl,.‘ L ' \ -
e, ./ i ' . ~ ot ) LT
iwrﬁriter's_uoteboek ~ Non~Standard Dialect ;Wﬁ . i ///
. {.: } . 1 I . - . .
LN .
BLACK DIALECT - GENERAL FEATURES * . .
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short vowerls In Black English, short i and short.e do not I

— I ) ,
contrast before nasal consonants (m‘n, and ng) so th pin .and pen * 1

“sound alike. Words end:.ng in nasal consonants would thus be froor
choi.ces for teaching these vowel sounds. The ‘real problem is that

short

i is raised in the mouth to sound like a, so that think sounds

1

like tha.n.k: As with the related nasal consonant problem (above),
r

:-. N - -
/ﬂ{éconfusion is common to all Southern speech, and therefore is i
not a stigma. Short.e is also sometimes pronounced like ai
(laig for l'eé, baid for bed). . . ] "

L

. Gonsonant Bler&s": At the end of a word the final consonant blend -

‘may|be simplified, so that tést becomes tes. This ié most consis-
ten‘i:ly true for the following blends: -st, -s ,‘ ~f4, -nd, -1ld, -pt,
f

-ct, This does not apply where one member of 4 e,‘:tle.nd is vyoiced

r

and] the other voiceless, as in —l’pr (jump, ramp ,' -nF. (connt, rent),

-1t (colt, belt), The m, n, and 1 are voiced ponsohants|.’ rhe '/

i -

. .- K i N . ", ' * .
p apd j_; ‘are volceless consonants. As a resuldy, certain pairsi of | ;

wor

s have 1,dent1ca1 pronunc:.at:.on- build/billl; cohl/col.d, W st/wres.J

. I . 1
tl'L:" a§ in throw is a real problem for black speakers. Obually i
‘ |

:.t uzomes out as tz, but kr and

fr occur, too. J_' X . .

<5 . g

COnsonant Digr phs: -In BiaCk English, tH as in thing is fte / :"
J .

and E;fa_s.l in they is 4d at the }peg:.nm.ng of a Woxd. | In thé riifidle

. of a wo;:d, or at thé end, bath becomes baf apd bathe bécémes bave. ) .
' v - ¢ e —— Tom— .
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o vowel Diphthongs: ~oy as in boy fis boah (lacking the -ee )

sound at the end) in Bléck-Engl,ish. When the foliOwing consonant

* is voiceless, .however (f,k,p;s,t), the full diphthong is usually

produced, as 4.n boisterous. 'I‘he -ee souhd at the end of the diph-

thong is most often lacking before -1. Th:.s causes copfusionsf like

. . ' . . ’ B
oil/all, RS S — / ; 4 .
/ ¥ ) ‘/ - —— 3. “ ) f’

[

) Controlled vo& r and 1 may be absent in the \;owel-controlling

. : X th 1) i " ; ' )
‘ position (foilowling the vowel) in Blagk?Englz.sh, giving hep rf.cn.: help_»

Morphemes: Most of the morphemes in the goals list werq singled

L +

. out because they are eithey absent-‘or realized in a different way

: . B —_ [

C 't in some non-standard speech., The point im including them isfto help : ]
speakers of non-standard dialects ‘to interp‘ret standard Eng ish brin/

Therefore it is mo\pe~ iwportant for our purposes that these forphemes

_ . ! : .
» f:e presented as signals for certain meanings, and that they|be recog-
n

-« -

J.zec'i as, such, than than they, elicit abprppriate sounds in _pral reading. )

siag als like 't\odayq"*‘,

o,
For example, it is desirable to include
Y nze mlarkerl,‘ so thit '~ L
: Ind/thet egit} .

"now,! 'lLast yiar‘,' in sentences illustr

the asso ‘iati_on between the mprpheme (g'.
signals \(’e 9., past) is cleal ./ | J"
-—--“""’ ' ‘ 5 - -
~ed :.s\ generally not added to the b to mark past tg nje ’ / ‘
a5 ’ )
Black English or SPam.sh speakers. oo { .
-s {plural) is s‘omj.wes absent, but it is often pron*t‘m;ﬁé if ! [ I
f . -
. the next word begins with a vowel sound, [or where there isino

A -
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f numerdl in the sentence to sexve as a plural markex. . , i )
I t ¢ ) . . . LY - . !E . _{
-;’-s (third person singular) is genefally not employed in Black e d 3
. - r. + - . i '
. Englir-’sh, and is also a problem for Spanish speakers. - - .
h ) -I N . y . ) . 4 . |~
~8 is usually omitted JMr. Browm hat is bfhe commoiy-form) . , /
L i 7 -
Both a and an aré _\\ck\m ish (a apple). | .
: \ . | - "H
-s (plural) can come ouk \as d. ' . . / I
.| .ot + oy ) ) /(Il! i
" Contractions are erticula ' i \
¢ . ; 1 . !
which' are hard for dialect speakers to! héar anyway, even h ; .
. . : - l A e L4
Jecipher. Contractions'are very seldom used by Bly ; :
. I . . - - - <
- Rican speakers anyway, so they ought L
part. . .
" -'
- - lf/l
- /. t )
Fl . ’, 13 -~
/ . |‘ " .'. ™
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CHARACTERISTICS OF BLACK ENGLIS

.
* - v — "
- ‘ M
.. ¢ . . " ! . o

e © NOTE: The following is an outlime of the significant syntactical
. .) and phonploglcal features of black English as detailed in two
publ:.cat:.ons. {1} Some Linguistic Features of Negro bialect, by
: Ralph W. Fasold and Walt Wolfram; and (2) Fonstandaxrd Dialect, AS
* published by the Wational Council of Teachers of English.

I. Syntactical Characteristics of Black English

A. Verb Forms and Verb Markers
~ . . NE . oy
L 1. Dialect nsages of the form "to 'be"€
A S PR U Y AP S,
. vta. The form "be™ is often used in place of ophexr forms
A of the auxiliary, regardlesis of 'tHe subject

. . i * (1) He be doing that. roy ‘
C‘ j - {2) ‘They he messing Ero:m ° - .

{3) I be here this after on. ?

They was there.
‘The boys is thexe.




Chaxacteristics "of Black English

3.

(1) He do. . L .
(2) It know.

b, 'I’he “-s" suffix is absent from the auxiliary "don't!'
" ‘in the present tense when the subject is in the °
third pexson singulax {as opposed to "doesn'tY) -
' ’ £ ' .
(1) . He don't go. _ )
(2) He doh't walk.

c. Since the "-s" suffix does rot exist in black dialect,

the verbs "have" and "do" remair such in the 3ra
person s:.ngular B:esent tense, rather than "has" Mdges"
O

(1). He have a bike. - . ) v
(2) He always do 31lly things. ) "

The four perfective construc johs in black dialect
- . P
a. Present -~ The-forms of "have", often contracted in -
_standard English ('ve, 's) are ofter| omitted

' . s * . ‘
/(;) I been here for hours.. .
(2) He gohe home already.

‘b.s Past, ',_, This construction with "had" is more common
in blaqF dialect narratzves thaﬁ in standard English

L]

. (1) " tie had found the money. )
(2) ‘ '
c. Complet:.ve - Formed from the verb “done" plus a
past form‘of the verb
- {1) ’ 'Ihequone came. - .
. (2) 1/9 ﬁorgot what you call it. .

/ . Remote time -I Indicates that the speaker conceives of

()]
(2)




of Black English

-
L}

' a. "Gonna“ is freqpently a future indicator in black dialect
o~ (1) He gonna go. , . ' \
{2} He gonna get in trouble..
‘ b. The use of "w:.ll'l to indicate future ig frequently
' contracted ('l1ll) or eliminated, partzcularly “when .
’ the next word begins with a labial consonant ) \\'
- (1) He'll go tomorrow. oo

. (2)

(1)

4lt. "‘ + &
. Pronouns, Adjectives;.Adverbs.

He miss you tomerrow,
. H

. 1t
» '

i

\ .

He fook five booh

fhja 1lay "-g" suffix.
R B

o?é foot/two foots
oné deer/iwo deers:

kns, w

+ -

-

-

qéff 1rregu£%r ncuns ‘are freauently formed

5 _
ens,; teeths, mices, peoples!

The possés ive conséfupfign in Black English'

| a.,lIn forming
| is used if .
| for the thiyg possessed‘ ] L .

e boy hat. s b
hn old lady.house. .
‘ 1

| constructio

L4

e possé$31ve with eomm 3n nouns, no marker
he, word 'Eor’ the possess r, precedes the . word

e formatipn of plﬂrals with "-s" or "-es" markers

. ‘The <! or "-~es" suffixes 'which mark most plurals
{ﬁn standhrd English are occasionally absent in black dialect

(2 The‘bther teachers éhey %1 yell at you.

L] -

lack dialect may add the “-s" suffix to the ixregular _
of standard English word§ to form "double” plurals

b

» *

; and reIat ve praonouns

- ; '

in w ich
2
1.

»

A o
b

7

l(.
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Fharacter%2£§cs of HBlack English .-

]

&, a pronoun, usually the nominative form, is used in .
apposition tq the noun subject { )
~ T e T : .
" (1) . My brother, he'bigger than you.
"{2) That teacher, she yell all the time.
N .
b. ‘In an’ existential or expletlve function, black dialect
uses "it" /

(1) It's a boy in my room name Robert.
(Zf),’It was one in the hall this morning.
. . L ' : »
c. & personal pronocuns "they" and "}‘2}.1" may be substi-
ttted for the possessive proncuns Ytheir" and "your"

. (1) TThey brought it on they owwy selves.
(2) X like you coat.

-~ .
. . " -
. - V . \

£ d. fThe prdnoun them" ofﬁen'repla.cgs ‘the demonstrative,
pronoun "those"; “this" is often reinforced by "here"

: ' - #
/ ~. . . (1) I vant them boocks ‘ { B j ¢
* (2); I want this here book] ' o .
. S
j . - _e. The pronoan “which" often replaces the stdndard form "“who
~ -~ g i

. . | - .

f . (L) Linda., \wh:.ch is my s:.ster... ' . J

H . . \

-'CT Nega.h.llon in Black [D:.a.lect . ) . - o
‘ 1./:3\11?@ of Ain‘t / . TR \[/

a. | "Ain't" ﬁs a ccmmon negative form of "15 "a’\re", Yam®
' and auxlilary Whave“ and *has"

- v

& o - . .
Ay - (1) yHe ain'{ here. ! g N
L (2) \X ain't goin'. - - v
* - 1 . .
. b, Jrain't" is o‘éten uged as &- past tense signal, ha.v:.ng
i S mérged with “1ht“ for "didn't" . _
; l . (1) . He ain't start it. ’ ) \ -
’ [ (2) He ain't touch me. i - o
} 2. Mutiple Negation 'l S -
. ' . ) . o ,
. - .
N i j )




-

.i § \ :. ,\’If
. / “ . ‘ ’ . %
- : + . - .. ..'\
F] * i . * r\
" Characteristics of, Black English . v | . _"
. . I cl - ) . ' -
a. A nega,tivé may d tractéd to every indefinite pro- o "."1
. noun or adver xso t,ha.t a. single element, :.nstead of %
. +  beind represehted By one negative form, is expressed e /
by two.or more - , / o /
- ' - ! 6 ' -
. . (1) He doesn't know nothing. = .+ - -
o (2) I a:.n": never had no t::oub].e wit! none of them. v
: . -b. Negati.onf ‘carl be expressed w:.th riega.t:.ve a.dverbs '
P - : ) .
v (1) He doesn't hardly com\to see s,
‘e, If a sentence has an indefinite noun phrase centaining
. a negativgmafker ,(nobody, ‘nothing, no dog) before the
\, " verb, the negativized form of the verbal autiliary
(can't, wasn't, didn't) may ap‘wear at the beginm.ng of
the sentence . . -
\. {1) Can't ndbody do\it.- I
. (2) Wasn't nothing WEQNg . . '
\ . . . '
‘D.  Sentence Patterr\\ls | . .
fl ]
. 4 . . . | N B .
" 1. e formation of ‘questions” . . i . . . .
) Y - ) , ‘ . -
f , a. Dircet qpestions may not be expressed in inverted form,
v and may omit "do" or “does" .
- - !
o (1) He fixes that? ) ; - ' T
(2) How j.t taste? . / - ' J
» = 4 - I
Vs ' ' - ) <
b. The inverted form of the guestion is'used for
. indirect qudstions, but without the foxms "if" or “whether"
. (1) I want to _};:now where did he go? :
- {2) I want to knpw did he go somewhere? .
II. Fhonological Characteristi¢s of Black English
" " A. Consonants and Consonaht lusters ~— ‘ ) .
\ ‘%e'flnal member L:f consonant clusters - C ' . -
s:.ng].e consonant for a word-final cluster occurs R
. L .
P _ % . _ ‘ E
b F) oo F) \\\ .
' ) . o e




Charact.eﬁstics of. Black English * '
{ ‘
o 5
only when botlymembers of a cluster ate either L
-voiced or voiceless™ N . : .
H “ - . v , -
: ‘ (1) Voiced - (nd) mind; (1d) gold - :
' . (2) voiceless - {st) test; (sp) wasp; (£t) left.,
: (pt) a.dept° (et) act

i . El

“

i b. When one of the mem.aers of the clustér is voi.ced d

.. ) ore is s:.lent the *reduct:.on does not occur . I

. S (1)' (mp) jump ~ m is voiced; p voiceless a0 L

(2) (nt) count -~ n is volced; t vdiceless
(3) {(1t) belt = 1 is *:fced; t voiceless o )
- c. Asa result of the cor‘sonant cluster rule, certain ;k

pairs of words in black dialect have the same pronunciat:.on

N - ) . L.

C (1) bill/build . .

= (2) coal/cold . - C ..

*

‘ . (3) westyles . o tj - S .

2. Pluralizat:.on in relat:.on to the con

onant reduction rule .

- * . l . . . -
. ' * " Words e:‘ad:l.ng in "= s" plys "--p" noEn op MekM add‘ the:
’ Baps plui:a.l, forming the Qlura.l as if the word ended. ;
\\ - in "Ss"'rather than "-sk, "=st", or "-sp® :
(1) desk/desses . e - .
’ (2} ghost/ghoses .. =

(3}’ Wasp/wasseg '.\~‘ . . SRS

3. The "-ed" ‘suffix as a past tense. gast part:.ciple and BN
: ; derived adjective -nar}'er ,

ot I ]

. .- ‘. *Consonan" "ounds ] -

g —

voiced . | b a 5o [v {2 en @wnis) o~ . . e

oy

P
L

. - d . - 1
‘Yoiceless J\ﬁ» t

¢h| £ [whris | th (things)
;’:\}: "l. . ..:

s \ ¥ v ]

. . . o | ’ L3 -
« | voiced *’ -1 4 meinlnglr |y |2gh (azure) L
o I * . | -~

' " . /"\]‘F - . . . . - “- v ‘:
T ] Vvoiceless | B -ty f - g )‘ sh ° . SN

40”’"
-

I

+ - \.- - 7‘—. ) - s . R .-

-




<:) / 1 Characteristics of Black English ) . '

a. When tYe addition of the "~a&d" suffix results in
eithey a voiced or voiceless cluster, the cluster
s b may be reduted ) . -
Cjw (1) Past tens® marker - Yesterday-he mov' away. f(vd)
- (2) Participle - The boy vias mess' up., (st)
(3) Adjer¥ive - He had a scratch' amm. - (st)

"»

B, .'The “{h" Sounds &

1. fThe sounds for "th" in black dialect are dependent on*
" where "th" occurs in a word.and/or. what sounds ochr next
to it
. &. W#ord Initial -~ at the beginning of a word, the "th*

" is pronounced in one of three ways
£ :

5 !

\ ' . ., . 1 .

{1} voicel interdental fricative - the "th" is

! ' \ pronounced as a "d" -
. ) (@) the/de; they/dey; that/dat ' .
- . ) P
) (:, - - {2) voicéless interdental fricative - the "th" is
‘ * sometlmes pronodgped as "¢" . [ .
(ax thought /tought; think/tink; thin/tin
. {(3) “thv folloued by "r" ~ spnch'words may be pronouncad
" with an “£ . t
- 1 R

{a) three/free; throat/froat

b, Within a word three main pronrunciations are possible

for "“th"
. (1) for the Voiceless sound, it's pionounced ag "f"
' . 5\ (a)- nothin_g/nuf'n; author/ahfuh; ether/eefuh

. , ) /
- (2) iox the Voiced,sound, "th" is pronounced as "v"

(a) brother/bruvah} rather/;gvah;_béthing/bavinf

{3} for "th" fdllawed hy' a:nasal sound, it's pronounced "{"

I ! v . . {a) arithmétic/'ritmetic; nothing/mit'n; monthly/montly




}i
Characteristics of Black English ' P
/
- .
e c. Word Final - three main pronunciétions are apparent for

"th" when it comes at the end of a word

(1) The predominant sound for final “th“/is £
(a) Ruth/Buf;. tooth/taof; south/souf . _
/ ’ i :
. - 1. A
s (2) When the preceding soux}iJ is the nasal sound "n",
a "t" sound miy ocour , :
{a) tenth/tent'; ﬁonth}mont'
. (3) The stop "t or' "@¥ may also be used with the o ;
preposition "with™ at
{ .
) (@) «wit, wid !
. . ' " + '
C. CQontrolled Vowels
P *
1. The pronunciation rule for “r" and "1" in blaok dialect
depends on whether they appear a) after a vowel; b) between :
the vowels; or c) after initial censoranis
" a. After a‘vowel {post-vocallc}- only & "phonetic vestige"
' ‘of "y or “1' is proﬂounced, unless it precedes a
consonant in which case no phonetic vestlge is evident at all
{1) 51ster/slstuh, steai/steauh; nzckel/nlckuh« bear/beath
(2) help/hep _
b, Between vowels - "r" or "1" may .be absent when followad
by another word beginnirg wzth a vowel, and also between
two vowels WIthln a vord |
{1) fouh apples
{2) Carol/Ca ol; story/sto? y; m7rry/ma b4 ,
c. After Initial Consonants ~ "r" may be absent when the
following vowel is eithexr "o or u" or in unstr¢ssed
f syllables o R t
* [(l) throw/th'ow; through/th'ough Co V.
. {2) protect/p'otect; professor/p’'ofessuh \
. ' .'I_‘ F g _ L]
D. Nazalization} — . i

L
-

1

i
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, Characteristics of Black English

.
1. There are several aspects of the.nasals "-m", "n", and "ng",
some characteristic to all nonstandard dialects, others

unique to Black English

|
#. The use of "-in" for the sufffix "-~ing" (e.g., singin’,
buyint', swimin')

b. At the end of a syllable, fhe final nasal consonant is
. r sometimes not pronounced, rather a nasalization of

{ = .+ the preceding vowel occurs, cahsingsuch words as
' "rum", "run", and "rung" 9@ sound aflike ,
c. Before a nasal consonant, "i" and *e" do not contrast,
. making such worBs as pin and pen, And tin and ten sound :
j © identical _ { [ .
. ; . ] b
-?. Rules Concerning Final "b", 4" ang "g" - f ’
Il " - i
1. Devoicing’ p

a. At the end of a syllable, the voiced stops "b",. "d" and
"g" are often pronounced as the corresponding voiceless
PS “P“: ";t"' and flkll .
NOTE: The above rile Boes not mean that such f{uords 0
) as "pig/pick™, “bud/butt" and "cab/cap” are pronounced
alike. They are distinguished bv the length of the
vowel. The vowel is'lengtheﬁed before sounds such
as J'd" ins"bud", even though fhe "4" is actually
pr7Lpunced o ’

" 4
b. "Devoicing" can take pluce in an unstressed syllanle .

L " (e.g. "salat" for "saled", "hundret" for “hundred") as

well as a stqpssed syllable ("mut" for “mud“ "goot" for
"good", 1oat for "loag"

4

2. Deletion of "a" ' : ' /

v
> .

&. Some black dialecf?speékers may have the complete /
absence of the stop "d™, more {requently, however,

when "d" is followed by a consonant than a vowel; its absence
is most common before gt or zm

: (1) goo' man; ba soldier + ST
(2) kiz fof kids; boahz for boards

LREPR
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SPAN1SH DIALECT

— 4

Target Audience: when words are to be used in Spanish, they

.
shoulgd ref{ect the idipm of Puerto Rican and Mexican-American :

children for viewing in New quk and the Southwest, or any other area

|
heavily populated by estos latinos., Stories that depict the culture

T
of the target latin population - Dominicano, Mexicano, Puerto Riquaeno,

Columbiano, Cubano, predominant in New York and U, §, - should be
L )
included in the series., ' L/

. / ' y

t '
Teaching Techniques: Spanish is very régqularly phonetic; therefore,

. 1
it is .very easy to teach recading thropgh a phonetic approach. Simple

songs and games are very effective for teaching Spanish, even for

non-Spanish speaking children, especially if there is action., The

use of the¢ minimal pairs with visuals wherever possible is very

helpful.1| For example: . ’ , |
\ .-'! chair share i
chip ship
) chew shoe
chin shin .
boat vote
/ . bolt vo}t
base vase ’
' watch wash
“ ) watch ) S < -
™~ watches . washps ‘
L] N . -
- ‘ 5 ' . N
AN [ ] aitch aksh Lo
v / ‘ yellow ) jello

Words with long ¢ sound and words with short i sound, (e.g., shcet -

'\ Y -
sister} should not be presented together, \\\\\\\
i e

z"‘ f'/f:\
- /B

~
o

/
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L]

|

$

Translatioﬁ Problems: Fhe and her, he and him, and they and

them ar#.very difficult concepts for spanish qpeaﬁers since the

|

: ;
t \ same word for these pronouns is used in Spanish, For example:

she ella )
her '
i ‘ he
\ him | el :
N '
H i
B they // ellos
" them
ve nogotros

Literal translations are

.

us -

also a problem with Spanish spgaking children,

Quiere aqua,
Quiere aqua?

He wants water, -

jIntonati&n)

-

. . ]

Eng‘ -

Children say -

‘Span. -

This is a red house.
this is a house red,
Esta es una casa roja, »

§

-

pinato,

Some Spanish words hgve no tramslation into English:

+
‘ 4

charro, marriachi, taco, tamales, ctc,

+
= * i

-

Consonants: Omiss{Ln f final consonants :;tgn occurs in

i

non~standard speech., Howevpr, final consonants are more often pro-

\ .
duced when thé'next word begins with a vowel,

+ . .
J sounds like Yy in Spanish, so that for spanish-american

children yellow/Jello will be -a confusable pair, Also, v and b

g L3
at the beginnifig of words and like v between vowels,

¥
sound like b

.
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L
Z sounds like s; ¥ does not appear at all. Devaicing of final con-

sonants is characteristic of Spanish-American dialect speech. Thus
‘raise' becomes '‘race,' ‘add' becomes 'ft" tleave! becomeé 'leaf.'
Initial t becomes 4. 'Ten' becomes 'den.' 'S' preceding consonants
{c,l,m,n,p,q) is gronounaga ~es by Spanish speakers (estop, eski).

. |
A con;ultant has suggested that words that begin and{end with
the same consonant (pop, Qudg, momi are useiul in obegcoming this
problem. -b and -v are interchangeable to Spanish speakers, while |

)

~h is silent. ‘ | : i ’ ' ..
= . /JL: - L, [

Short Vohels: For Spanish speakers, shoxf’i is confusable
; x

with long e (Lhip/shoep),~short a and short of3re confiisable / *
(hat/hot), @nd short u is pronognced like thg oo sound in pool,
-

Short- e is confusable with the E sound in mat, and the a sound
in mate, Boat is confusablé with bought. Short € seldom occurs
before nasals. The real problem is that short i is raised in the

mouth to sound like a; so that{ think sounds like thank.

Consonantkﬁgraphs: These soO ds‘do'not exist in Spanish

language: sh, L, why w, ph (this is hot hard, kecause it has a 1
corresponding séind in Spanish, f.} f sounds lile English j, I

i - . !
and z sounds like an $. . Sh is confusable with dh, and th is

frequently s, so that thin becomes sin. Most Spanish speakers pro-

nounce the th like a d in English. For example: father - fadder;

mother -~ modder; that - dat; they - dey.

49 .

t
. i
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Although -sh is not a spund in Spﬁnish, the kind of mistakes

spanish-speaking children make are sheckers for chcckers, rathe

|
R

than chip for Ehip': Thys, ch is the sound tﬂat needs emphasis, ]

Vowel Diphthongs: - the -ee sound at the end of the diphthong is

most often lacking befo -1. This causes confusions like o0il/all,

Morphcmcs: Most of jthe morphemes in the goals list were Singled
out hecause they'are either absent or realizeé in ‘a Qifferent way
in some nonlstandard speech. The point in including them is to help
speakers of non-standar dia}ects to intérpret standard Ernglish print.
Therefore it is more i portant for our purposes thét thege morphemes
be prcsented ag siqnals for certain meanings, purpose’s that thesc
morphemes be ﬁresented_as signals for certain meanings,; and that
thcy be recognized as such, an that they élicit appropriatc sounds
'inxgral rcé ing. For exiample, it is desirablé‘to include time
sienals like| 'today', ‘now,| ‘last year,' in sentcnces illystrating
teASC marker ,f;o that the assqciation between the merphcme {(e.g. -ed)
and‘thc‘time it sigﬁals (T.g. past) is clear.

-éd is gecnerally not added to the verb to mark past tense by +

Black English ox.Spanish speakprs.
-s (plural)l is sometimes absent; but it is often proncunced if

the next word begins with a vowel spund, or where there is no

numeral in the sentence to scrve as W plural marker,

r

-
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7
l

~s (third person /singular}.is generally not employed in Black

English, and is also b problem for Spanish speakers;
1 !

-'s is uslually omitted (Mr. Brown hat is the cimmon form},

=5 (plura}) can come out as d. ) -
contractions are particularly troublesome; they make sounds
which are hard for @ialect speakers to hear anyway even harder, Contrac-

tions arc very seldpm used by Black and Pperto kican speakers an‘way,

so they ougat to be avoided for the most part,

4

g ' {
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APPENDIX I

1

Frequency and Learnability Data {
' 'l
i

./ For English Grapheme-Phoneme Correspondences
1

1|I -
NOTE: Mheccording to our educational advisors, we shouldlconlider
both frequency and iearnability factors in deciding whiéh ldtter/
sound correspondences to emphasize. The following chart is comprised .
of (1) data compiled by Edward Fr baseé on nany freguency counts,
(both individual groups and item 3}thn each group are arranged
in orxder of frequencyy and (2} data compiled by E. B. golem
based on the task of matching 1Qtterc§Q§;2und {drranggd in a
difficulty.) This learnability list, hdwever,
all English phonemes. E

\

. 1

cending
es stot inclyde < '

Frequency List Learnability List . -

;
Fa

; Consonants t i\\“\\ - ;5 9 : , . .
f oon @ 2 n\ L
' ! r p { mow! -! :
C ' fm s k 4, 4 Y
D ' a £ £ n ! . !
I /S v t . i I’J
C , P v { | /
{ : b. . ;
1 ! 'I j: ‘f
- / A i -
. 1 . '
lI
, i i '
/
™\ Short Vowels - pin o = sot
pet u -~ sup
' cat a - sat
hot . e - set
cut i ~ s5it¢ j %
1 .
\ | 1
Consohants x ; g
\ h y No data available
v X .
k q |
| i '
o b *




—3
A ,_nri

1

i

Writex's Notebook » Appendix I, Cont.

\

o

/Consonant Blendt

!
./'

FRE8B ST
\

g
2

sk
nt
ot

i Fregpenc§ Ligt Iearnébility
1 b
Digraphs kh - chair sh ~ shut
. th - 'thing ; th - the
.sh - she . I ch ~-chin
) th - they | -
Second Sounds ¢ - city N ‘
‘g - gin }
\ ‘ . |
Vowel Haixs ‘ - eat (ol # boot
l ~ heet eea ﬁ see
! vt -~ aid | .
| - owm _“*, .
ay -~ day .
v oa - oak _}/ ’
et |
. . “ ( o .
(:; biphthongs | - out oW - how
oy~ owl oy - boy
oi{ - o0il . '
oy|~ boy l
;
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Conscnant Elements

;

Contimuants:

¢ voiced: v, z, j, (soft) g (gem),/é (that

—

voiceless: £, h, s, th (thin), sh, ch

Y

a

" Stopped Consonants

Voiced: b, d., (hard} g {go)

“ A
Voiceless: bp{ t, k )
|
;
1 ‘. L
\ ’ \ . \ N Glides
Voiced: 1, Xy Yo W \ .
I ' L
.-'f | . :
y / N i V

3
-2
’l

- -»
Vo:i.ced}! m, n / *

\

-

-

[
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. . APPENDIX III
Per Ceant of Utility for
vowel Combinatiors . r
x . . N
* ‘ NOTE{b Although we generally‘hill be teachiﬁg oniy one sound
\ for each vowel ﬁaif, it may be important to remember that there
r ' a ‘ rl
are some c9mmon exceptiens to the rule. The following_chart
/ . " -
- - indicates the Per Cent of Utility for each vowel pair listed in
¥ the curriculum, as based on four different studies. For example,
“ea" as in neat is said to have a per cent of utility (depbnding
on the particular study) of 66, 55, 62, 51, or an average of 58%. This :
(:; means that on an average, every time an Tea® combination is encountered
! in a standard Eﬂgllsh passage, it will be pronounced with the long "e*
_. sound. Some common exceptionsrs however, are also listed.
Fantae ™ .
+ ) . The four studies were cach hased on different word lists. Those
o * . studies and what comprised their word lists are as followsj y
* (1) "The Utility of Phonic Generalizations in the Primary Grades®
by Theodore Clymer: Uord list based on tre words found in
e . " four different basal readxng serjes and the Gates Reading
3 Vocabulary. . .. ;
(2) "The Utility of Phonic Generalizations in Grades One . i
Through Six", by Mildred iart Bailey:+ terd list based on }
words representatlve of reading: sexles 1 6.in,eight deferent ’
basal roadlng secries.
. {3) "The Uséfulnoss of Phonic Generalizations Above the Primary
\ . Grades" by Robert Emans: Word list based on 10% of the '
words (1,944) beyond the primary level ({grade four) in .
The Teacher's Wordd Book of 30,000 ¥Words, By Thorndxke and Lorge.

¢ 3] “Vowol Pairs" by fou E.‘Burmexstor?\\ﬂord list based on
15,284 words sclocted from Part I, Therndike Torge Teacher's
Word Book of 37,000 vwords plus 2,026 selected from MHerian
, " Webster's ‘New Collegiate Pictionary. i

L 55 . .




! ]
Qe ' '
writer's Notebbok - Curriculum OQutline '
e 7 '
' VOWEL* PAIR STUDIES
vowel Cdmbination ‘% of Utility Average Exceptions s
, .
. . '
ea as in neat ' 66 (1) . \58% ocean, head, bread -,
. B85 (2) deaf, break, measure ‘ .
) 62 (3) ready, treasure,, |, ¢ ’
. 51- {4) ) - weapon - Lt
. ee as in seen . 98 been,L deer
: 83 * 93% cheer, enginecer ) .
100 *
86 . r
ay as in day 78 always, prayer
: a8 90% says ) :
100 '
. 4 o
’ ai as in bait ~ - 64, 7 said, mpuntain, i
C_ - . 72 73% plaid, villain
: * 83 . again, aisle "
e .75 chair -
L i ~
‘. ow as-in know 59 down, scowl '
. . 50 52% trowel, know-
50 : ledge -
50
oa as in boat 97 a2% cupbeoard,. - ‘
. 95 © broad, ocasis . .
86 . s
¢ 944 . '
oo as in food | - 58 - floor, blood y
oo as in good . 6 - , " '
. -‘ . ,
ie as in field 17 [friend, brier |
] 31 274 impatience
23
35 -
ie as in die 16,7 (4) ‘ y *
(‘
[ N 56 L
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™

»

$ of Utility Average Exceptioné
/ ) -
tr 4 coyot
oya.sinbo,l.r ?8() . Loye \\
oi as in boil 98 -f4) porpoise .
. a . B
‘ou as ‘in found 35 (4) ~+ rigorous, soup
. ‘ four, touch,
. ' - YO‘UI /.n. v
’I . 7
t ..
* ¥ .‘ *
<
3
N .
]




